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Abstract: Students of all variety go through moments where he/she has to 
fulfil a variety of tasks expected out of them in their academic progres-
sion. The completion of such tasks, makes for an effective end result. 
These tasks may be work related or purely personal. Despite fully aware 
of the benefits of the fruition of study related tasks, there are inherent 
conscious and subconscious mechanisms within a human psyche that 
keeps the students from completing such tasks. If not, complete stalling, 
these mechanisms try to delay these students from approaching the com-
pletion. This predisposition to postponing or abandoning of given task by 
students despite knowing the negative outcomes of such delay is known 
as academic procrastination. In a similar vein, ability to consider future 
consequences before making or taking an action or decision is considered 
as part of a personality trait known as Consideration for future conse-
quences. The present study tries to explore the relationship between these 
two seemingly diverging concepts that are vital for personal and profes-
sional well-being of students.  The results of the study are discussed with 
directions for future research.
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INTRODUCTION

 The procrastination is seen as 
a flawed defensive mechanism for 
individual’s erratic mental priority on 
the tasks ahead. It is defined by a series 
of connected delays and postponement 

of completing task ahead with a 
justification of focusing on other tasks 
which are seen as more important than 
the one ahead. This justification leads 
to a mentally imperfect behavioural 
outcome of the individual that further 
increases the chances for emotional 
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upset when triggered (Milgram, 
1991). Procrastination is a negative 
phenomenon that affects one and all 
in every domain, but a very common 
area where it is often noticed is in 
academic environments. The result of 
such delays is invariably inefficient or 
poor performance of the individuals 
in their given task (Ferrari et al., 2005; 
Solomon & Rothblum, 1984). This 
tendency is widely seen among all 
types of individuals from all across 
the world at varying levels. In many 
ways, individual’s effectiveness in 
performing a given task on a daily 
basis is markedly affected by this 
phenomenon. Many recent studies 
have provided evidences that validate 
the claim of Procrastination being 
a negatively affecting tendency on 
individual’s daily routine (Letham, 
2004; Hoover, 2005; Morelli, 2008; 
Schmitt, 2008). Conversely, an 
individual’s ability to consider his/
her behavioural outcome’s impact on 
future consequences is seen as one of 
the key personality trait that is part of 
every human being (Strathman et al., 
1994). 

REVIEW OF LITERATURE

 The term “Academic 
Procrastination” has gained notoriety 
over the last decade or so. Here, the 
student who is well aware of the 
effects of non-performance or benefits 
of performance still purposefully 
delays in performing or being involved 
in activities that are part of his/her role 

as student. These tasks or activities 
include, but not limited to assignment 
completion, project work, or preparing 
for exams. More often than not, the 
reason given by these students for such 
lackadaisical approach is directed at 
the lack of motivation from the student 
to complete the study related tasks in a 
given time by his/her tutor (Ackerman 
& Gross, 2005). Unbeknownst to 
these students, the results of such 
delays could and will have severe 
impediments on both psychological 
and academic growth. Academic 
procrastination in a long term, will 
lead to failure to attain the desired 
academic achievement in a specified 
time period. This, in turn, increases 
the chance of mental distress among 
those who practice this tendency (Ellis 
& Knaus, 1977; Ferrari et al., 1995). 
Besides the perils relating to academic 
progress, there is the danger of these 
students developing inefficient coping 
mechanism that is sure to create 
behavioural dissonance with the 
environment that they are exposed to 
and affecting the overall productivity 
of such individuals (Milgram et al., 
1998). While, majority research work 
projects procrastination as a negative 
phenomenon for achieving academic 
goals, there are few recent research 
works that shows procrastination in 
a positive light. A study by Chu and 
Choi (2005) shows that there could 
be few benefits involving academic 
procrastination in some students. 
According to them, those students 
who are averse of time specified goals 
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could benefit from an active academic 
procrastination for relieving of time 
bound pressures. There is a study 
that postulates that active academic 
procrastination among undergraduates 
early in their academic semester makes 
them more stress and illness resistant 
than those who do not procrastinate, 
but as the semester progresses the 
roles gets reversed (Tice & Baumeister, 
1997). 

 Still, much of the research work 
in this field proves that academic 
procrastination is not one for the 
student to actively pursue if he/she 
wants to achieve their academic goals. 
Some of the commonly seen end 
results of academic procrastination 
include, late submission of project 
work or assignment, forceful 
avoidance, deployment of self-
impediment strategies, and perennial 
under-achievement. These have 
potential to further make a mess of the 
student’s mental makeup in terms of 
development of depression and anxiety 
(Dewitte & Schouwenburg, 2002; 
Ferrari & Scher, 2000; Fritzsche et al., 
2003; Lay & Schouwenburg, 1993; Lee, 
2005; Urdan & Midgley, 2001).

 In recent times, many researchers 
exploring academic procrastination 
have also touched upon the poorly 
developed associated acts that they 
feel, could influence or increase the 
chance of students exhibiting academic 
procrastination (Ferrari et al., 2005; 
Howell et al., 2006). These include, 

‘Self-regulation’, ‘Self-efficacy’, and 
‘Self-esteem’. According to these 
researchers, a poorly framed Self may 
have a direct negative influence on 
academic procrastination (Cassady 
& Johnson, 2002; Chu & Choi, 2005; 
DeRoma et al., 2003; Ferrari, 2001; 
Haycock et al., 1998; Senécal et al., 1995; 
Steel, 2007; Tuckman, 1991). Anxiety 
and Stress are the other aspects that the 
researchers have found having a role 
in academic procrastination (Schraw 
et al., 2007; Tice & Baumeister, 1997; 
Wolters, 2003). Many of these studies 
have shown academic procrastination 
to have an inverse relationship with 
these associated acts. Modern day 
researchers are increasingly focusing 
their sight on these associated acts 
and their influence on development 
and persistence of academic 
procrastination.

 Researchers believe that 
procrastination is the instigator 
of developing poor self-complex. 
Various studies, over the years, have 
come up with differing perspectives 
on academic procrastination with 
most of them agree on consistent 
procrastination by students on daily 
academic related activities as the 
definition of academic procrastination 
(Day et al., 2000; Onwuegbuzie, 
2000). Most of the research works 
on academic procrastination in 
university setups have shown the 
alleged relationship that likes of 
poor developed self-esteem, low self-
efficacy (Milgram et al., 1995), low 
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motivation levels, high levels of anxiety 
(Ferrari, 1991; Senécal et al., 1995; 
Milgram & Toubiana, 1999), and low 
levels of conscientiousness (Johnson 
& Bloom, 1995; Schouwenburg & Lay, 
1995; Lay & Brokenshire, 1997) have 
on the persistence and sustenance 
of procrastination. Bunking of 
classes, poor academic grades, and 
overall lateness is often being the 
manifestations of behavioural outcomes 
of academic procrastination (Fritzsche 
et al., 2003; Lay, 1986; Rothblum et 
al., 1986). These studies have shown 
evidence of the negative influence 
that the academic procrastination 
has not just on individual’s academic 
achievements, but also on his/her 
personality matrix and overall mental 
well-being. A study by O’Donoghue 
and Rabin (1999) postulates that as 
the individual grows with age, his/her 
academic procrastination tendency 
decreases.

 In the last decade or so, modern 
researchers have come to term 
procrastination as a form of temporal 
regulation failure of self which indicates 
the presence of high impulsivity from 
the individual (Gustavson et al., 2014). 
This also indicates the individual’s 
priority on attaining present self ’s 
happiness over the requirements of 
future self (Sirois & Pychyl, 2013). This 
failure or inability to control or regulate 
one’s self over a period of time may lead 
to the development of procrastinating 
tendencies. Subsequently, this could 
also bring in experiences of highly 

negative emotions with the likes of 
guilt and shame of not completing 
what was supposed to be done in the 
destined time (Fee & Tangney, 2000; 
Flett et al., 2012; Sirois & Tosti, 2012).

 “Consideration for Future 
Consequences” (CFC in short) is a 
personality trait which, though studied 
in varied contexts could prove to have a 
significant relationship with academic 
procrastination. CFC is defined by the 
degree to which normal individuals 
think before making or taking a 
decision or action with current against 
future consequences of such exhibition 
of behaviour (Strathman, et al., 1994). 
Thus, when looked in conjunction 
with academic procrastination makes 
for a fascinating area to study, but 
the link between procrastination and 
future consequences needs further 
exploration (Díaz-Morales et al., 2008; 
Ferrari & Díaz-Morales, 2007; Gupta 
et al., 2012; Jackson et al., 2003). It is 
believed that academic procrastinators 
will most likely to have the least 
concern about their future orientation, 
especially when it comes to making 
or taking a particular decision or 
action. From the limited literature that 
is available on this, it is evident that 
consideration for future consequences 
as a personality trait may have some 
role in a person’s procrastinating 
tendencies (Díaz-Morales & Ferrari, 
2015; Sirois, 2014). 

 There are very few studies that have 
explored the relationship that may exist 
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between academic procrastination and 
consideration for future consequences. 
The current study tries to investigate 
this missing gap in the literature.

OBJECTIVES OF THE STUDY

i) To measure the levels of academic 
procrastination and consideration 
of future consequences among 
select students from a private 
university

ii) To test the relationship between 
academic procrastination 
and consideration for future 
consequences

HYPOTHESIS OF THE STUDY

 H1 There is a significant 
relationship between Academic 
Procrastination and Consideration for 
Future Consequences.

RESEARCH MODEL OF THE STUDY

 Based on the extant review of 
available literature on the studied topic, 
the research model of the current study 
shows that there is a relationship exist 
between Academic Procrastination 
Levels and Consideration for Future 
Consequences, but this relationship 
appears to be of inversely symbiotic in 
nature. There is no indication of which 
causes what and hence, arrow is drawn 

with a dual side connection for both 
the variables of the study being shown.

METHODOLOGY

 The study utilized descriptive 
research design with quantitative 
research method using a structured 
questionnaire.

Participants of the Study

 Final year engineering students 
from a private university located in 
Vellore District of Northern Tamilnadu 
was used as the intended population 
for the study. The private university 
where the study was conducted is 
home to over 13000 students from 
varied background and specialities. 
The university is known for its in-
campus recruitment drives and 
mass placements for its students. 
Engineering stream has been the most 
taught course at this university from 
which the prospective respondents 
were chosen from. A convenience 
sampling method was adapted for the 
study. Prospective respondents were 
requested to fill the survey forms. The 
respondents of the study received no 
financial or any other material benefit 
for giving their honest responses. At 
the end of the survey a total of 136 
respondents have participated in 
giving their honest responses. From 
the received survey forms, 132 (after 
pruning the incomplete, illegible 
responses) were considered for the 
final analysis. 

Academic
Procrasti nati on 

Level

Considerati on
for Future

Consequences
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Measurement Instrument

 For the present study, two widely 
used empirically proven instruments 
were adapted to measure Academic 
Procrastination (AP) and Consideration 
of Future Consequences (CFC). 
Tuckman’s (1991) Procrastination 
Scale (TPS) is one of the most reliable 
and valid tool to measure academic 
procrastination over the last two 
decades. TPS has 16 statements with 
4 choices of responses resembling 
Likert style (“1 – That’s for me sure” 
to “4 – That’s not me for sure”). For 
analysis, each choice for the statement 
is multiplied (choice 1 multiplied by 1, 
2 multiplied by 2 etc.,) and an overall 
sum of these multiplications indicates 
the extent to which the individual is 
academic procrastinator or not (a score 
of 16 indicates a high level of academic 
procrastination whereas a score of 64 
indicates vice versa).

 For CFC, a CFCS scale developed 
by Strathman et al (1994) was used. 
There are 12 statements in CFCS 
scale with each having Likert style 5 
choices to choose from (1 – Extremely 
uncharacteristic to 5 – Extremely 
characteristic). A higher mean score 
(3 and above) indicates high levels of 
consideration of future consequences 
from the respondent while lower mean 
scores (less than 3) indicating the 
opposite.

DATA ANALYSIS

 Once the data was collected, it was 
cleaned and coded for final analysis. 
SPSS version 22 was used for data 
analysis purposes. A combination of 
descriptive statistics and correlation 
analysis were performed with the 
same. There were 132 respondents 
in total with male numbering 67 
while female being the remaining 65 
with a mean age of 20.46 and 19.22, 
respectively. Table 1 depicts the details 
of this analysis. 

TABLE 1 - Demographic Profile of the Respondents

Gender N Mean Age SD
Male 67 20.46 1.36

Female 65 19.22 1.29

 One of the objectives of the study 
is to measure the levels of Academic 
Procrastination and Consideration 
of Future Consequences. This was 
completed with the help of SPSS. The 
results of the measurement tool used 
for the study (TPS and CFCS) were fed 
into SPSS and minimum, maximum, 
mean and standard deviation scores 
were obtained. For AP, minimum score 
obtained was 22 whereas a maximum 
score was 60 with an overall mean 
score for the entire respondents stood 
at 45.43. For CFS, the lowest score was 
34 while the highest score was 52 with 
an overall mean score for the entire 
respondents stood at 42.48. Reliability 
of the measurement tools was tested 
using Cronbach’s Alpha method. For 
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both the adapted instruments, the alpha values were sufficient with AP having 0.81 
and CFCS having 0.83 (Nunnally, 1978). The results of this analysis are given in 
Table 2.

TABLE 2 - Measures of AP and CFC

 Min Max Mean SD α
Consideration of Future 
Consequences 34 52 42.48 11.34 0.83

Academic Procrastination 22 60 45.43 10.22 0.81

 

 When looked in specific, Academic procrastination levels were seen in near 
equal terms among genders of both. There were 63 respondents who scored high 
on AP (32 or less). 45 respondents stood at the middle ground (between 33 to 48), 
while the remaining respondents showed low levels of academic procrastination 
(AP scores 49 and above). The results of this analysis are given in Table 3.

TABLE 3 – AP in Focus

AP Scores 32 or less 33 to 48 49 and Above
Overall 63 45 24

Male 32 25 16
Female 31 20 8

 Finally, a Pearson’s correlation analysis was run to test out the relationship 
between AP and CFC using bivariate correlation testing in SPSS. The result of 
this showed a statistically significant negative correlation of moderate magnitude 
(-0.56) existing between Academic Procrastination and Consideration of Future 
Consequences at 0.001 significance level. The results of this test depicted in Table 4.

TABLE 4 - Correlation Analysis

 CFC AP
Consideration of Future 

Consequences  1 -0.56**

Academic Procrastination -0.56** 1 
        **. Correlation is significant at 0.01 level
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DISCUSSION AND IMPLICATIONS 
OF THE STUDY

 Over the last decade, many 
social and behavioural scientists 
have started to focus on negative 
behavioural tendencies that the 
normal individuals have and its 
relationship to other aspects of his/
her personality dimension. Among 
these recent explorations of negative 
behavioural tendencies, academic 
procrastination and consideration 
for future consequences are gaining 
momentum in terms of wider 
exploration. Still, studies that explores 
the relationship between seemingly 
two similar yet distinct tendencies 
as in Academic procrastination and 
Consideration for future consequences 
are very limited. This gave the gap for 
the current study with an objective to 
explore two diverging (yet having some 
similarity) concepts of human psyche 
such as Academic Procrastination and 
Consideration of Future Consequences 
with university students as the 
sample. When looked from the above, 
our results show that there is indeed 
a significant relationship existing 
between the two measured concepts. 
This relationship is inverse in nature. 
This means when the level of CFC 
increases the level of AP decreases 
and vice versa. These results are in 
congruence with the earlier study of 
Sirois (2004) where the results showed 
that procrastinators were less likely to 
have any future orientation when they 
act on any given situation. 

 The procrastinators are more 
often than not, think less of the 
future consequences and more of 
their present scenario when acting 
out. The same scenario seems to 
have played out in the case academic 
procrastination in the current study. 
University students who are on the 
verge of completing their studies and 
entering into the professional realm, 
are ripe for failure if this aspect of theirs 
is unchecked. This indicates a variety 
of future problems that they may face 
in their environment, such as decision 
making, lack of premeditation, and 
high impulsivity (Bechara & Van der 
Linden, 2005; Joireman et al., 2005; 
Whiteside & Lynam, 2001). This also 
leads to revelation that when the 
student in a university has little to 
no concern of his/her present action’s 
(for example, delaying the completion 
academic related task) consequence 
in the future, he/she is most likely 
to end up exhibiting an imperfect 
behaviour. This has the potential of 
causing emotional upset in the form of 
shame and guilt, in the future. Thus, 
the present study’s results are very 
valuable in expanding the knowledge 
available in the area of Self from two 
different divergent concepts of AP and 
CFC.

SCOPE FOR FUTURE RESEARCH

 A logical next step for the present 
study is to expand the exploration in 
the other areas of the Self. In particular, 
personality traits with a focus on dark 
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personality tendencies. This might 
show up a better picture of the areas 
of anxiety and depression, which are 
seen as the final results of being a 
high-level procrastinator. Similarly, 
exploring episodic future thinking 
from the respondent’s perspective and 
connecting it with the present AP and 
CFC levels could be another area to 
study.

CONCLUSION

 The study aimed at measuring and 
finding out the relationship between 
two critical dimensions of the human 
self. These two concepts are proven 
to be having a significant role in each 
other’s formation and sustenance. 
The results prove that there exists an 
inverse relationship among the tested 
variables. Further exploration of these 
variables under varying contexts and 
subjects will give a pathway to better 
understanding of Self as a concept.
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